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Abstract 
Communication within the educational process stands as one of the determinant factors for students’ professional 
development. This paper aims to assess the economic students’ perceptions regarding both the quality and utility of courses 
and other means of study that will enable their professional competences and their future career development. Thus, we have 
conducted empirical research among students from several masters programs taught at one of the biggest business schools in 
Romania. We included in our sample graduate students from three majors: finance and banks (two masters programs), 
accounting (three masters programs), and management (two masters programs). The students were asked to express their 
views through a questionnaire that addressed several issues, such as the quality of courses taught, the quality of laboratories 
and seminars, the correlation between courses and laboratories, the different methods of assessment, the effort implied in each 
case, and the efficiency of their results. The findings of our study could be used by of the university to further improve the 
educational process within the business school and to help increase students’ professional development. 
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1. Introduction 
 “Communication is the entirety of processes whereby one mind can influence another” (Warren Weaver, re-
written after Prutianu, 2008, p. 339).  
This complex mixture of stimuli is structured within two tiers: analogical language and digital language, each 
carrying analogical and digital information, respectively (Prutianu, 2008, pp. 349-350). Analogical language is 
direct, visual, and suggestive; it is based on similarity, association, and the communication of messages without 
coding and decoding at the consciousness level.  
Digital language is symbolic and abstract. A classic example is verbal language, based on the lexis of a 
language. It can only be understood if it is encoded, decoded, and processed by means of reason and 
consciousness. The educational process is based, to a great extent, on analogical language. The teacher or the 
trainer stands as a model who, more often than not, influences more than the information conveyed through 
words.  
Human communication is performed on two levels: the information or the content of the message, which is 
clearly expressed through digital language, and the bond that is created, accordingly, between partners as a result 
of analogical communication, which triggers feelings (appreciation, like or dislike, obedience or domination, love 
or hatred, admiration, respect, etc.) (Prutianu, 2008, pp. 345-348).  
Since it entails transmission of information, communication is subject to specific information flow: the person 
who sends the information remains its possessor, yet loses control over the content of the message sent. This 
generates effects that cannot be controlled by the sender. On the other hand, the transmission of information 
always entails the multiplication of the quantity of given information, which translates as amplification. If it is 
about specialized knowledge or work skills, the information flow implicitly leads to a higher level in the structure 
of the given system, namely an improvement of the situation, an evolutionary pattern. 
2. Literature Review  
At the present moment in business management, it is essential o learn how to manage knowledge and, in 
general, any type of information. Development by multiplication of the quantity of professional knowledge lies at 
the basis of the innovation process. If the increased volume of knowledge may signify only a quantitative 
increase, the stimulated and achieved creativity ensures the development in terms of quality (Câmpeanu-Sonea 
and Sonea, 2011, p. 86-87).  
The components of the communication process have been analyzed and explained by many authors, who have 
created models synthesizing these components and underlining the specificity and objectives of the process and 
the relationship thus created: starting with Laswell, Shannon, and Wiener (Nicolescu and Verboncu, 1997, p. 334-
335), continuing with Iftimescu (Mathis et al., 1997, p. 365), Cândea (Cândes and Cândea, 1996, p. 27), Prutianu 
(Prutianu, 2000, p. 40-42), Shockley-Zabalak (Zlate, 2004, p. 500), and even with one of this paper’s authors 
(Sonea, 2011).  
The organization is a dynamic concept, undergoing continuous reshaping, meaning, structuring, institutional 
positioning, activity coordination, and membership negotiation through a complex communication process 
(Putnam and Nicotera, 2009, p. 33).   
The model conceived by Prutianu (2008) places at its center the objective, which cannot be absent in the 
communication process and which explains the purpose and efficiency of the communication act. On the other 
hand, the process of professional development and the acquisition of skills are not only linked with the quality of 
the message sent out, but with the receiver’s quality as well.  
The act of listening is not passive, as has been wrongfully considered at times. Qualitative and participatory 
listening is a fairly tiresome activity, mentally exhausting, and involves commitment. The speaker and the 
listener share the task of interpreting the message. In a communication process, the differences between the 
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message intended by the sender and that assumed by the receiver may be significant (Prutianu, 2000, pp. 177-
178).  
According to the relevant literature, competence is connected to the learning process (see, for example: 
Armstrong, 2006; Beardwell and Claydon, 2007; Boonstra, 2004). Since we contemplate the communication 
process for professional development, the objectives of the process are closely linked to the motivation system, 
which plays an essential role, particularly in teaching adults (Chi u, 2002, p. 360-394; Pâni oar  and Pâni oar , 
2005, p. 97-104). 
Motivation in the learning process and for the purposes of accomplishing its objective constitutes a complex 
process, and there are many and various theories related to learning motivation. We chose one of the relevant 
classifications, Theories of behavior reinforcement, needs, goals and intrinsic motivation, proposed by Brophy 
(2010, p. 10). 
3. The Impact of Communication Quality on the Professional Development of Business Students  
3.1. Research methodology and objectives  
Our study tries to identify the extent to which the communication process within a Romanian business school 
impacts on students’ professional development by assessing employers’ expectations and students’ satisfaction 
with their future career choice based on their shared opinions. Thus, we consider that several improvements in 
the educational process might be elaborated in terms of the specific content and the methods used that could 
serve for an increase in students’ professional competence. Based on previous experience, we formulated several 
hypotheses for our study:  
H1: Students with higher grades are more likely to assess the quality of teaching materials as they know and 
understand these materials better when compared with students with lower grades;  
H2: Students that are already employees express a much more critical attitude towards the utility and 
efficiency of the educational process;  
H3: The thinking and communication process between professors and students depends highly on the 
specialization.  
Our study is based on a questionnaire survey addressed to graduate students from several masters programs in 
one of the biggest universities in north-western Romania. During the survey, the graduates were asked to 
complete the questionnaire, which included questions about the courses, laboratories, exams and projects, grades, 
and the acquired knowledge of students. We have used a five point Likert scale for measuring students’ answers. 
The sample for this study was established using Taro Jamane’s method ( erban, 2004, p. 78):        
n = N/(1 + N x e2);               
n = sample’s dimension (n = 185);  
e = maximum of accepted error (e = 5% in our case); 
N = 346, the number of graduate students from the three specializations;  
n = 185.  
The questionnaire was administered during the winter exam session in 2013. We considered that by asking 
students to fill in the questionnaire after an exam there were better chances of increasing the response rate. We 
were able to collect 242 completed questionnaires from students enrolled in eight different masters programs 
within the business school. We classified these responses according to three major specializations: finance (F), 
accounting (A), and management (M). These represent the foundations of the business school where students 
were surveyed. Students’ responses were then coded and analyzed using the SPSS 20 package. The mean of the 
scores were calculated for each masters program and for each specialization. The results of our survey are 
presented below. 
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3.2. The results of the survey  
All of the scores calculated are above the mean level (over 3); thus the overall impression (mean values 
between 3.38 and 4.43) is that the educational process takes place within correct communication conditions.  
Higher mean scores (over 4) were obtained for the finance specialization, which is also the specialization 
where students got the highest grades. The positive appreciation belongs to those students who perform better in 
school, leading us to the conclusion that there might be strong motivational factors for the educational process 
and for good communication among these students. 
Table 1: The mean scores (all samples) 
Statements  Mean 
scores 
Statements Mean 
scores 
Statements Mean 
scores 
1.1 Courses are attractive  3.81 2.2 Seminars are easy to understand  
4.17 3.2 Tasks relate closely to the 
course and seminar  
4.42 
1.2 Courses are easy to understand  4.02 2.3 Seminars have a well systematized structure 
4.10 3.3 Teachers’ attitude allows 
students to earn grades justly  
4.42 
1.3 Courses have a well 
systematized structure 
3.82 2.4 Seminars support the 
understanding of the subject 
matter taught in the course 
4.43 4.1 The assignments for 
practical projects are 
accessible  
4.20 
1.4 Courses are useful for the 
specialization pursued  
3.90 2.5 Seminars are useful for the 
specialization pursued  
4.08 4.2 It is easy to find 
bibliography for the projects  
3.93 
1.5 Courses stimulate critical 
approach  
3.38 2.6 Seminars stimulate critical 
approaches  
3.63 4.3 The type of assessment 
and teachers’ attitude allow 
students to earn grades justly  
4.09 
1.6 Courses develop personal 
understanding  
3.70 2.7 Seminars develop personal 
understanding  
3.89 5.1 The grades reflect the 
individual study correctly 
3.97 
1.7 Courses lead to the 
development of a system of 
thought corresponding to the 
specialization pursued 
4.02 
2.8 Seminars stimulate creativity 
3.76 5.2 The grades reflect 
participation in class 
correctly 
3.71 
1.8 Courses support the 
understanding of the subject  
4.13 2.9 Seminars are held in a 
detached atmosphere 
4.22 6.1 The skills obtained are 
useful in the profession for 
which they are training  
3.72 
1.9 Courses are delivered in a 
detached atmosphere 
4.23 2.10 Seminars lead to the 
development of a system of 
thought corresponding to the 
specialization pursued 
4.09 
6.2 The skills obtained are 
useful for starting a business   
3.52 
2.1 Seminars are attractive 3.97 3.1 Tasks are worded clearly and 
unequivocally 
4.08 6.3 The skills obtained are 
useful in personal life  
3.57 
 
A comparative analysis of the mean scores for the three specializations shows positive appreciations for the 
finance specialization in terms of course attractiveness, atmosphere in class, and the fact that the grades reflect 
the individual study correctly, as well as class participation.  
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Table 2: The mean scores according to the specialization  
Statements  Mean scores Statements Mean scores Statements Mean scores 
F A M F A M F A M 
1.1 3.84 3.82 3.76 2.2 4.12 4.17 4.25 3.2 4.32 4.35 4.66 
1.2 3.89 4.01 4.21 2.3 4.06 4.13 4.11 3.3 4.31 4.28 4.28 
1.3 378 3.79 3.96 2.4 4.45 4.38 4.50 4.1 4.22 4.12 4.31 
1.4 3.81 4.07 3.72 2.5 4.03 4.19 3.96 4.2 3.86 3.86 4.14 
1.5 3.30 3.48 3.35 2.6 3.61 3.69 3.56 4.3 4.00 4.13 4.16 
1.6 3.57 3.75 3.78 2.7 3.87 3.91 3.89 5.1 4.04 3.92 3.95 
1.7 4.00 4.16 3.80 2.8 3.76 3.76 3.76 5.2 3.82 3.63 3.70 
1.8 4.07 4.24 4.02 2.9 4.30 4.22 4.09 6.1 3.74 3.83 3.51 
1.9 4.10 4.34 4.22 2.10 4.06 4.16 3.98 6.2 3.38 3.69 3.43 
2.1 3.90 4.11 3.84 3.1 4.11 3.95 4.26 6.3 3.44 3.69 3.57 
 
The students enrolled in the accounting specializations obtained higher mean scores for the following 
statements: courses are useful for the specialization pursued; courses stimulate critical approach; courses support 
the understanding of the subject taught in seminars and laboratories; courses are delivered in a detached 
atmosphere; they are favorable for learning; the seminars are attractive; well systematized; the seminars are 
useful for the specialization pursued; the seminars stimulate critical approaches, and; the seminars develop 
personal understanding and they lead to the development of a system of thought corresponding to the 
specialization. At the same time, the accounting graduates consider that the knowledge and skills obtained in 
class are useful in the profession for which they are trained, for starting a business, and in personal life.  
Table 3: Sample structure according to employability   
Specialization   Employees (% out of total) Employees in their field of activity 
(% out of total) 
Finance (F) 69.7% 40.4% 
Accounting (A) 61.5% 54.6% 
Management (M) 88.0% 69.4% 
The management students got higher mean scores for the following statements: courses are easy to 
understand; courses have a well systematized structure; courses develop personal understanding; the seminars are 
easy to understand; the seminars support the understanding of the subject matter taught in the course; the tasks in 
the exams are worded clearly; tasks relate closely to the course and the seminar; the assignments for practical 
projects are accessible; it is easy to find bibliography for the practical project assignments, and; the type of 
assessment and professors’ attitude allow students to earn grades justly.  
According to our survey results, the teaching materials are attractive for the students with higher grades 
(finance graduates), even though the students from the accounting masters programs are those who consider that 
the knowledge and skills are useful in the profession for which they are trained and for starting a business, and, 
moreover, they better perceive the critical approaches of courses. On the other hand, the results highlight better 
organization, systematization, motivation, and correlation skills among management graduates all these reflecting 
abilities that are directly linked to the managerial profession.  
We were also interested in finding out more about students’ employability. It seems that most of the 
respondents that declared being employees are management graduates (88% in comparison with 70.6% - the 
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overall average). Of the management graduates surveyed, 69.4% said that they have a job in their field of 
activity. These results allow considering that the opinions expressed by the respondents are truly based on 
previous work experience.  
Based on several previous studies that we undertook, we hypothesized that male respondents are more critical 
than female respondents and less likely to offer positive appreciations. This assumption is supported by this study 
as well: among the 30 statements that the respondents had to answer, for 22 of them, the male students scored 
less, and for seven statements, the female students scored less, whereas for two statements the mean scores were 
equal for both male and female students. In most of the cases, the differences were not significant. Thus, there is 
an influential factor that should be taken into consideration by professors during the communication process with 
students, and that is the gender differences.  
Table 4: The mean scores according to the gender of respondents   
Statements  Mean scores Statements Mean scores Statements Mean scores 
Male  Female Male Female Male  Female  
1.1 3.82 3.82 2.2 4.07 4.21 3.2 4.50 4.39 
1.2 4.02 4.03 2.3 4.02 4.16 3.3 4.25 4.30 
1.3 3.76 3.88 2.4 4.49 4.43 4.1 4.13 4.23 
1.4 3.87 3.90 2.5 4.09 4.09 4.2 3.92 3.94 
1.5 3.35 3.40 2.6 3.58 3.66 4.3 4.00 4.12 
1.6 3.92 3.65 2.7 4.04 3.87 5.1 3.91 3.98 
1.7 4.00 4.03 2.8 3.70 3.80 5.2 3.80 3.68 
1.8 4.15 4.14 2.9 4.00 4.29 6.1 3.67 3.75 
1.9 4.20 4.25 2.10 4.07 4.10 6.2 3.54 3.52 
2.1 3.91 4.00 3.1 4.07 4.08 6.3 3.48 3.61 
Next, we tried to identify the degree to which the courses and seminars are useful for developing the right 
abilities and skills for students in order to help them in their profession and in starting a business. The results are 
shown in Table 5. We were able to find that there is a direct relationship between the courses and the skills 
needed for the profession (0.404) and starting a business (0.372). These results show that there is a modest level 
of correlation among these variables. Instead, higher levels of significance have been found for the relation 
between usefulness of courses and usefulness of seminars for the specialization pursued (0.564), and between 
usefulness of skills for the profession and usefulness of skills for starting a business.  
Table 5: Correlation between usefulness of courses and seminars and knowledge and skills  
 1.4 2.5 6.1 6.2 
1.4 Courses are useful for the specialization pursued 1 0.564** 0.404** 0.372** 
2.5 Seminars are useful for the specialization pursued  1 0.501** 0.421** 
6.1 The skills obtained are useful in the profession for which they are training    1 0.627** 
6.2 The skills obtained are useful for starting a business      1 
N = 242      
              ** Correlation is significant at the 0.01 level (2-tailed). 
 
We found that there are medium and high intensity correlations between the ability of courses to develop 
personal understanding and the ability of seminars to stimulate critical approaches (0.537), and between the 
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ability of courses to develop personal understanding and the ability of seminars to develop personal 
understanding (0.598). 
Table 6: Correlation between personal understanding and critical approaches  
 1.5 1.6 2.6 2.7 
1.5 Courses stimulate critical approach  1 0.537** 0.444** 0.435** 
1.6 Courses develop personal understanding   1 0.407** 0.598** 
2.6 Seminars stimulate critical approaches    1 0.550** 
2.7 Seminars develop personal understanding     1 
                                           ** Correlation is significant at the 0.01 level (2-tailed). 
 
4. Conclusions  
Based on the analysis of the data we can conclude that the three hypotheses have been supported. It was 
proved that students who are very interested in the teaching activities are able to assess the quality of both 
courses and practical activities. At the same time, students who have been employed for a certain period of time 
tend to be somewhat critical about the teaching activities either they are about courses or seminars.   
Our survey’s results allow us to conclude that the improvement of the communication process between 
professors and students can be made in different ways so that students might perceive an increase in their own 
professional competence. An increase in the attractiveness of courses for the accounting and management 
graduates could stimulate the intrinsic motivation and behavior reinforcement among these students for better 
professional development. For these students it is recommended that the professors aim to improve the general 
climate and atmosphere within classes while they should also review the ways in which the students are assessed 
so that students will be encouraged to learn and be active in class.  
Finance and management students might be stimulated considering their needs and their professional 
development objectives (Theories of needs and goals). This implies the need for improvements in the teaching 
materials used in class in order to help them in not only starting a business and in their personal life, but also in 
developing an appropriate system of thinking.  
For finance and accounting graduates, the necessary improvements should refer to better systematized 
teaching materials, a better correlation between courses and seminars and between what is taught in class, and the 
task assignments in exams; all of these being an example of motivation based on needs and objectives. 
Some future avenues for our research consist of expanding the survey to other graduate students and finding 
the right solutions for implementing new path ways for professional development of students.  
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